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Pupil premium strategy statement 

This statement details Fleetdown Primary Academy’s use of pupil premium funding to 
help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Fleetdown Primary 
Academy 

Number of pupils in school  646 

Proportion (%) of pupil premium eligible pupils 11.5% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2 years 

Date this statement was published November 2022 

Date on which it will be reviewed October 2024 

Statement authorised by Alice Harrington 

Pupil premium lead Toniann Braniff 

Governor / Trustee lead Akua Agyepong 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 105,260 

Recovery premium funding allocation this academic year £13,158 

Pupil Premium Plus funding this academic year £7,230 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

 

 £125,737 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Fleetdown Primary Academy, we believe that all pupils should be given the 

opportunity to succeed, regardless of their race, gender, background or socio-

economic circumstances. Our pupil premium strategy plan is designed in such a way 

as to break down the barriers to success for our children, allowing them to thrive during 

their time at Fleetdown. 

Our current strategy plan focuses on the barriers faced by children in our setting: Low 

starting points, low levels of attendance and low levels of wellbeing. With a sharp focus 

on these areas, we endeavour to improve outcomes for our pupil premium children, 

whilst enriching their experience at school; providing opportunities for growth and 

development that they may not be able to access without our support. 

We intend to work with our whole school community to ensure that our children are not 

disadvantaged in their education, support in the breaking of cycles of poverty and allow 

for our children to aspire and aim high. Through working with children and families to 

develop greater levels of knowledge and skills, we strive for our children to be the best 

that they can possibly be.  

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Children begin school with lower starting points than their non-disadvantaged 
peers. 

• As such there is an attainment gap between PPG and non-PPG 
children of >20% in Reading, Writing and Maths across the school 
which differs from year group to year group with the greatest difference 
in Years 2 and 3. 

2 Children from disadvantaged backgrounds have lower attendance levels than 
their non-disadvantaged peers.  

• The gap in attendance at Fleetdown currently sits at 5.63% (Nov 2022) 

3 Children from disadvantaged backgrounds have low levels of emotional 
wellbeing 

• 50.5% of pupils at Fleetdown in receipt of the pupil premium grant have 
experienced Adverse Childhood Experiences. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

The communication and language needs of 
the children are met within class, with only a 
small number of children needing specialised 
intervention. Communication and 
language interventions are overseen by a 
qualified member of staff to ensure 
best practise.   

• Children with High Level SLCN needs 
are supported by the SRP 

• Children with multiple and complex 
needs supported by Starfish room 

• C&L strategies apparent in ALL 
classrooms 

• Children with communication and 
language needs make good progress 
from their individual starting points.  

Diminishing the difference in attainment and 
progress between PP children in school and 
non-PP children both in school and nationally 
to <10%.   
 PP children are making accelerated progress 
in order to ‘catch up’ to their peers.   

• Difference in attainment between PP chil-
dren and Non-PP children both in school 
and nationally is <10%  

• PP children are making accelerated pro-
gress in order to diminish the difference  

 

A rise in PP attendance to 96% across the 
board  

• PP attendance is at an average of 96%  

• Lower % of persistent absentees  

• Lower % of lateness  

Parents have the knowledge and tools to sup-
port their children in their learning at home.  
A higher number of parents report that they 
are able to support their child’s learning  

• Parent voice outlines that parents feel 
they are supported to help their children 
to learn. 

A notable difference in the emotional wellbe-
ing, self-esteem and confidence of pupil pre-
mium children, which translates into the class-
room. Measured using observation, discussion 
with teachers, use of SDQs/wellbeing 
measures and Boxall profiling  

• Pupil wellbeing surveys, Boxalls and 
SDQs show a rise in pupil wellbeing 

• Teachers and nurture staff report higher 
levels of pupil wellbeing and engagement 

• Staff and pupils are able to explain, with 
confidence, how they can improve their 
wellbeing and how their wellbeing is 
supported by school.  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 37,307 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

HLTA/UQT wage subsidised 

to allow for split of classes in 

6. 

“...smaller class sizes in primary schools can 

have a greater positive impact on 

disadvantaged pupils than their peers”  

“Additional small group support can be 

effectively targeted at pupils from 

disadvantaged backgrounds, and should be 

considered as part of a school’s pupil premium 

strategy.” EEF (2021) 

1, 2, 3 

Provision of a 

comprehensive CPD 

program for staff 

“High quality teaching improves pupil 

outcomes, and effective professional 

development offers a crucial tool to develop 

teaching quality and enhance children’s 

outcomes in the classroom.” EEF (2021) 

1, 3 

Deputy Headteacher with 

responsibility for pupil 

premium 

“A pupil premium strategy is more likely to be 

effective if school leaders plan how to sustain 

it from the outset and monitor practice in an 

annual cycle” EEF (2021) 

With a deputy Headteacher Leading Pupil 

Premium, there is always a high profile and a 

high level of review to ensure that every child 

is able to achieve and that attainment 

differences are being diminished. 

1 

Use of effective assessment 

and feedback programmes 

to provide quality formative 

and summative assessment. 

Purchase and subscription 

to Pixl Programmes and O-

Track 

 

 

“Provision of high-quality feedback can lead to 

an average of eight additional months’ progress 

over the course of a year…Done well, it 

supports pupil progress, building learning, 

addressing misunderstandings, and thereby 

closing the gap between where a pupil is and 

where the teacher wants them to be.” EEF 

(2022) 

 

Pixl contributes to great teaching by: 

• Providing high quality assessments 

• Providing gap analysis software 

• Providing instant interventions 

1 

Dedicated attendance 

officer to work alongside 

FLO to ensure high 

attendance rates for all 

In primary schools less than 65% of children 
achieve good results in English and Maths 
with an average of 15 days absence a year 

1, 2, 3  
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compared to almost 90% where the average 
is less than 8 days. 

Embedding of new whole 

school curriculum, purchase 

of teaching resources and 

continual tweaks to ensure 

best possible impact of this. 

“Our curriculum is one of the greatest levers for 

tackling educational disadvantage.” Harris 

(2021)  

“The most effective curriculum leaders review, 

discuss and refine their curriculum across topics 

and subjects” Turner et al ( 2016) 

1, 2, 3 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 6,817 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Classes in years 6 split for 

Maths and English with 

HLTA/UQT taking smaller 

groups 

“...smaller class sizes in primary schools can 

have a greater positive impact on 

disadvantaged pupils than their peers”  

“Additional small group support can be 

effectively targeted at pupils from 

disadvantaged backgrounds, and should be 

considered as part of a school’s pupil premium 

strategy.” EEF 2 (2021) 

1, 2, 3 

Implementation of 

Accelerated Reader for Years 

2-6 

“Year 7 pupils who were offered Accelerated 

Reader made 3 months’ additional progress in 

reading compared to other similar pupils. For 

pupils eligible for free school meals the figure 

was 5 months’ additional progress.” EEF (2015) 

1 

Provision and facilitation of 

the Brilliant Club 

programme 

“Disadvantaged pupils often have high 

aspirations. However, they may not know 

how to achieve them and may struggle to 

maintain them.” Joseph Rowntree Foundation 

(2013) 

1 

Provision of tailored support 

and resources for SEND 

pupils 

“The vast majority of children and young 

people should be able to access the support 

they need to thrive in their local mainstream 

setting, without bureaucratic processes, or the 

need for an EHCP or a placement in special or 

alternative provision.” UK GOV (2022) 

1,3 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 81,613 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 
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A nurture approach taken 

across the school, as well as 

specific nurture groups 

“SEL interventions in education are shown to 

improve SEL skills and are therefore likely to 

support disadvantaged pupils to understand 

and engage in healthy relationships with peers 

and emotional self-regulation, both of which 

may subsequently increase academic 

attainment.” EEF (2021) 

Research into the impact of Nurture groups in 

Northern Ireland has found that: “having a 

consistent, significant and large effect  

in improving social, emotional and 

behavioural outcomes among children from 

some of the most deprived areas and 

demonstrating high levels of difficulty” 

Queen’s University Belfast (2016) 

1, 2, 3 

Drawing and Talking offered 

to those children in need of 

this 

“After completion of Drawing and Talking 

Therapy, children are more able to control 

their behaviour, better able to access an 

academic curriculum and most importantly 

have higher self-esteem; this allows them to 

thrive in the world around them” Drawing and 

Talking (2020) 

3 

Subsidisation of trips and 

experiences 

“Not all learning takes place in the classroom. 

Children and young people gain a lot from 

their experiences on school trips and extra-

curricular activities (such as sports coaching, 

musical instrument tuition, choir, dance, 

drama clubs and so on). But many children 

and young people from poor families miss out 

on these because their parents cannot afford 

the cost” NEU and CPAG (2018) 

“extra-curricular activities play a prominent 

role in narrowing the inequality gap between 

advantaged and disadvantaged young 

people.” Social Mobility Commission (2019) 

1, 2, 3 

Parent Workshops provided 

on a yearly cycle through a 

variety of means, on a range 

of topics. 

“By designing and delivering effective 

approaches to support parental engagement, 

schools and teachers may be able to mitigate 

some of these causes of educational 

disadvantage, supporting parents to assist 

their children’s learning or their self-

regulation, as well as specific skills, such as 

reading” EEF 2021 

1, 2, 3 

Provision of a family liaison 

officer to work with children 

and their families 

“Parental participation in school life leads to 
improved pupil progress, punctuality, 
attendance and behaviour.” Optimus 
Education (2020) 

1, 2, 3 

Regular attendance at 

Curly’s Farm 

“Enriching education has intrinsic benefits … 

all children, including those from 

disadvantaged backgrounds, deserve a well-

rounded, culturally rich, education.” EEF 

(2022) 

1, 2, 3 

Implementation of Forest 

School across the whole 

“[learning outside the classroom] can support 

young people to make good progress 

1,2,3 



 

7 

school, including a 

dedicated forest school 

teacher (accredited) 

 

 

regardless of their level of attainment at their 

point of entry, having benefits in helping 

children of all ability levels to reach their full 

potential. It can also help children who have 

fallen behind to make good progress 

compared with their peers. [learning outside 

the classroom] has also been demonstrated to 

raise attainment across all areas of the 

curriculum, including core areas such as 

reading, writing, communication and 

mathematics” Council for Learning Outside the 

Classroom (2021) 

“When planned and implemented well, learning 

outside the classroom contributed significantly 

to raising standards and improving pupils’ 

personal, social and emotional development.” 

OfSTED (2008) 

 

Total budgeted cost: £ 125,737 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 

academic year.  

Difference between PP and Non-PP children’s attainment across the academic year 2021-22 

Year Reading Writing Maths 

% 
Aut 
Mid 

Sum 
End 

Chang
e 

Aut 
Mid 

Sum 
End 

Chang
e 

Aut 
Mid 

Sum 
End 

Chang
e 

1 13.92 4 9.92 7.25 8 -0.75 13.92 -1.33 15.25 

2 37.84 22.73 15.11 18.92 15.75 3.17 24.32 17.53 6.79 

3 7.79 36.25 -28.46 5.19 39.58 -34.39 3.9 44.17 -40.27 

4 5.91 28.56 -22.65 4.56 32.2 -27.64 0.51 32.2 -31.69 

5 -10.82 23.75 -34.57 -6.79 20 -26.79 -6.79 21.25 -28.04 

6 23.38 -2.87 26.25 21.97 1.51 20.46 26.17 -0.3 26.47 

Schoo
l 11.12 22.76 -11.64 5.48 22.83 -17.35 7.02 23.08 -16.06 

 

Year groups where split groups were consistently applied (Years 1, 2 and 6) show a positive change in the 

difference between the attainment of PPG and Non-PPG children. This will be continued in these year 

groups to ensure diminishing the difference. 

There is an increased focus on PPG children due to a DHT with responsibility for this. 

Staff CPD has ensured that all children are receiving a high quality first teaching and are catching up to 

their pre-covid levels.  

 

Forest school case studies show the below impact on case study children’s Strength and Difficulties  

Questionnaires: 

Child 
Year 

Group 

SDQ 1 
Nov 
2021 

SDQ 2 
July 
2022 

Chang
e 

A 2 20 11 9 

 B 5 25 23 2 

C 1 20 19 1 

D 6 15 - N/A 

E 2 20 9 11 

Context: 

Child A – Emotional difficulties – CiN plan 

Child B – Prev. Perm. Exclusion. GRT Low  

Attendance 

Child C – EHCP, Multiple and complex needs, non-verbal. Moved to special provision 

Child D – CiC 

Child E – School refuser, ASD/ADHD, EHCP moved to SRP. 

Case studies available to show positive impact of Forest school. See Child D’s examples below 
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Term 3                                                                       Term 5 

          

Questionnaires completed by children and parents shows a significant positive impact on the wellbeing of 

the children with phrases used such as: 

“Forest School also continues to be a big hit.” 

 

 

Pupil Premium attendance has increased from 86.01% to 89.03% from Term 1 to Term 6. This is a direct 
result of the work of the FLO and attendance officer. With the FLO making upwards of 10 Early Help 
referrals over the course of the year, as well as supporting children through delivering ELSA programmes 
and managing anxiety.  

The FLO has directly impacted emotional wellbeing and attendance by collecting children from home 
when family members have been unable to leave the premises or when siblings have been ill. 

Attendance officer has been proactive in her approach to absenteeism, ensuring first day calling and 
home visits are carried out. 

 

Where there remains a difference between the attendance of PPG and Non-PPG children, this gap is 
closing as a result of these strategies. 
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Accelerated Reader Programme in early stages of implementation, though is showing a significant impact 

on the reading ages of PPG children: out of 24 children specifically targeted 70% made above average 

progress, with 40% making over 1 year’s progress. 

We envisage this to make a greater difference across the next two years. 

Attendance at parent workshops remains limited, though this has grown from 1-2 parents attending in Term 

1, to >10 parents attending in Term 5. We continue to promote our workshops and aim for them to be 

impactful for parents and children.  

Nurture provision has made a specific impact on a range of ‘disadvantaged’ children. The impact of this 

intervention and approach can be seen from the data below: 

Key Stage 2 – Group introduced in Term 4 

Child  Development 

Term 4  

Diagnostic 

Term 4  

Development 

Term 6  

Diagnostic 

Term 6  

Development 

Difference  

Diagnostic 

Difference  

Child A  84 66 85 63  +1   +3 

Child B  97 47 102 35  +5 +12 

Child C 114 48 120 42 +6 +6 

Child D 93 73 108 66 +15 +7 

Child E 48 70 54 69 +6 +1 

Child F 101 59 108 54 +7 +5 

Child G 50 80 51 79 +1 +1 

 

Key Stage 1 

Child  Development 

Term 1 

Diagnostic 

Term 1 

Development 

Term 6 

Diagnostic 

Term 6  

Development 

Difference  

Diagnostic 

Difference  

Child H 62 25 84 20 +22 +2 

Child I 80 50 121 27 +41 +23 

Child J 83 37 103 30 +20 +7 

Child K 58 88 101 38 +43 +50 

 

Child  Development 

Term 1 

Diagnostic 

Term 1 

Development 

Term 2 

Diagnostic 

Term 2  

Development 

Difference  

Diagnostic 

Difference  

Child L 109 23 120 22 +11 -1 

Child M 88 29 117 24 +29 +5 
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Child  Development 

Term 3 

Diagnostic 

Term 3  

Development 

Term 6 

Diagnostic 

Term 6  

Development 

Difference  

Diagnostic 

Difference  

Child N 96 43 108 39 +12 +4 

Child O 65 70 70 71 +5 +1 

 

Changes made 

MyMaths discontinued following feedback from staff, parents and children. CGP books purchased as an 

alternative. Children and parents report that these are useful, though further work to be done on tracking 

the impact of these over the next two years. 

Pixl implementation halted for 2021-22. This is to be relaunched in 2022 with a dedicated Assistant 

Headteacher. The impact of these will be monitored rigorously to ensure the desired impact for PPG 

children. 

NELI unable to implement as funding was unavailable. Staff unable to receive training. However, SALT 
assistant worked on SLCN targets as advised by Trust SALT and NHS SALT. 98% improved Language 
link assessment & 60% of children improved enough to come off of timetabled small group support and 
1:1 intervention with SALT assistant 

 

PPG will no longer be used to subsidise trips, visits or extended services. The impact of this has been 
minimal with the majority budgeted for paying for extended services for a small number of families. We 
feel this funding would be more impactful if targeted towards GDS PPG children having aspirational goals 
through a programme named ‘The Brilliant Club’. 

 

Externally provided programmes 

Programme Provider 

Accelerated Reader Rennaissance Learning 

MyOn Rennaissance Learning 

Tapestry Tapestry Online Learning Journal 

O-Track Optimum 

PixL The Pixl Club Ltd. 

School Jam Pearson 

Kapow Kapow Primary 

Read Write Inc. Oxford University Press 

Nessy Net Educational Systems 

Clicker 8 Crick Software 

InPrint Widgit Software 

Hairy Phonics Nessy Learning 
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Further Information (optional) 

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that is not being 

funded by pupil premium or recovery premium. That will include:  

• embedding more effective practice around feedback. EEF evidence demonstrates 

this has significant benefits for pupils, particularly disadvantaged pupils.  

• offering a wide range of high-quality extracurricular activities to boost wellbeing, 

behaviour, attendance, and aspiration. Activities will focus on building life skills 

such as confidence, resilience, and socialising. Disadvantaged pupils will be 

encouraged and supported to participate. 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback

